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Abstract 

The study, empirically investigated the extent of implementation of the UBE 
scheme in the South-East Zone in terms of teacher demand and supply.  
Survey research design was adopted for the study and proportionate random 
sampling technique was used to draw 10% of the 5868 headteachers in the 
zone, making 588 headteachers. All 520 senior UBE officials in the zone 
were used for the study.  The research question that guided the study was 
answered using means and grandmean.  Findings showed a little extent of 
implementation of the scheme in term of teacher demand and supply.  This 
has negative implications as quality instructional delivery will continue to 
suffer in primary schools in the South-East zone.  Suggestions for remedy 
were put forward, including better funding of education to enhance teacher 
supply both in quality and quantity.   
 

 The teacher is someone who underwent a long period of specialized training and is regarded 
as a moral instructor, moral educator and a moral model for his students (Akinpelu, 2003).  He is 
someone who teaches or imparts knowledge and skill, guides the pupil, student or learner through 
worthwhile experiences resulting in knowledge, attitude or behaviourial change in the learner.  It is 
however only when the behavioural change is positive that one can conclude that the learner, the 
teacher is the most important factor in any education system.  The teacher determines to a great extent 
the success or failure of any teaching learning relationship.  It therefore follows that the quantity and 
quality of teachers in any educational system determine its strength and effectiveness.  It is in 
recognition of this truism that the National Policy on Education NPE by Federal Republic of Nigeria 
FRN (2004:39) stated that: 
(a) teacher education shall continue to be given major emphasis in all educational planning and 

development. 
(b) the minimum qualification for entry into the teaching profession shall be the Nigeria Certificate 

in Education (NCE).  
 

According to Afolabi (2005) primary education is the key that ensures the success or failure of 
the other levels of education, and therefore needs a sound and well equipped teaching force.  In 
highlighting the prime position of teachers in any educational system, Onuorah (2007) notes that they 
(teachers) determine to a very great extent what the products of any educational system will be able to 
contribute to the growth and development of the society.  Bemoaning the lack of qualified teachers for 
quality instructional delivery in our schools, Ocho in Nwangwu (2007:3) observes that:  

 
In recruiting adults to bring up our children no sensitivity was shown with 
regards to the growth and needs of the children.  Illiterate and half literate 
market women, men who failed to make it in any trade or work, motor park 
touts who were no longer strong enough to keep their positions, crooks of all 
types flocked  into the teacher training colleges and within one or two years 
crashed through to become teachers of our children and models to be 
initiated.  The result is a national without scruples or morals.     
 

 Nwangwu (2007) reveals that currently there are only 590,655 teachers catering for the 
learning needs of 24.77 million children in primary schools giving a ratio of 1.42.  He asseted that 
statistics show that 40,000 teachers are desperately needed to meet the teaching requirements of the 
school system. 
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Teacher demand means the number of teachers needed and the employers can afford to effectively 
man the various primary schools in the South East Zone to deliver quality educational services to the 
pupils.  Teachers supply on the other hand represents the number of teachers that are available who 
are employed and are already working and delivering effective and efficient educational services to 
the pupils (Chukwu 2010).  The issue of qualified and unqualified teachers cannot be ignored for any 
effective discussion of teacher supply to take place. 
 
 The Situation Assessment and Analysis, SAA (2001) identified teacher supply as one of the 
educational imputs (others include school infrastructures, educational materials and equipment, 
curriculum, pedagogical methods) which is amongst the key factors within the educational system 
which most directly affect school access and quality of education. SAA maintained that of all the 
inputs that go into educational provision, none is probably more important than the teacher.  
Inadequate number of teaching staff was highlighted as one of the causes of low educational standard 
in most states of the federation and a problem which has aggravated the issue of quality education.  
Imam (2005:127) reports that:       

The outcome of the 4th UNESCO High Level Group Meeting in Brazilia, 
identified teacher supply as a key area for domesticating the Education for 
All (EFA, 2004) goals on quality.  The Chairman Joint Consultative 
Committee on Education (JCCE) Reference Committee on Primary 
Education (2005) rightly summed up in his address that without quality 
education for all, Nigeria cannot progress.  He therefore solicited that all 
hands be on deck so as to attain the goals of the National Policy on 
Education regarding Education.   

 
 According to statistics from the National Teachers Institute (NTI) in Nwaugwu (2007), 
Nigeria has over 400,000 primary school teachers.  Out of this number, only 21% have the required 
basic qualification of NCE, 54% are holders of Teachers Grade II (TCII) certificate, while the 
remaining 24.1% are not qualified even by the TCII standard.  Analysis of the statistics reveals that 
78% of the existing teachers in Nigerian primary schools require upgrading to enable them acquire the 
minimum qualification of NCE (Sidi in Iroegbu, 2006).  Anikweze in Iroegbu (2006) lamented that 
despite the ugly picture painted above, employers of teachers particularly the Local Government 
Education Authorities (LGEAs) are never keen in employing NCE teachers.  They always claim they 
cannot pay the high salaries earned by NCE teachers.  This is funny because it is a known fact that in 
Nigeria, teachers generally earn peanuts as salaries despite their strategic position in nation building. 
 
Table 1 and 2 below show Teacher Demand and Supply in the South East Zone 
Table 1:  Teacher Demand in Primary Schools in the South East Zone 
States No of Pupils No of Teachers Teacher/Pupils Ratio 
Abia 233,615 11,524 1:20 
Anambra 374,885 15,497 1:24 
Ebonyi 459,439 11,376 1:40 
Enugu 614,379 13,174 1:47 
Imo 792,171 15,533 1:51 
Total 2,474,489 67,104 1:37 

Source: Chukwu L.C. 2010 
 
Table 2:  Teacher Supply in Primary Schools in the South East Zone 

States Total No of Teachers  Total No of Qualified Teachers Percentage of Qualified Teachers  
Abia 11,524 6,191 53.7 
Anambra 15,497 15,486 99.3 
Ebonyi 11,376 2,957 26.0 
Enugu 13,174 8,127 61.7 
Imo 15,533 11,994 77.2 
Total 67,104 44,755 66.7 

  
Source: Chukwu L.C. 2010 
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Table 1 above reveals that these were 2,474,489 pupils and 67,104 teachers in primary 

schools in the South East Zone.  Table 2 on the other hand reveals that of the 67,104 teachers 
operating in all the primary schools, only 44,755 or 66.7% were qualified.  This means that 66.7% 
could be said to possess the minimum qualification of NCE for teaching in Nigeria.  The worrying 
scenario is the quality of service rendered by the 33.3% unqualified teachers. 
 
Statement of the Problem  
 A visit to most of the primary schools in the South East Zone of Nigeria, especially in the 
rural areas show that the problem of inadequate teaching staff and unqualified teachers still persist.  
This situation is not only unhealthy but cannot promote quality instructional delivery. 
 
Purpose of the Study 
 The purpose of the present study was to determine the extent of teacher demand and supply in 
the South East Zone as perceived by both Universal Basic Education (UBE) Officials and 
Headteachers in the South East Zone. 
 
Scope of the Study  
 The study covered only public government owned primary schools in the South East Zone. 
The study also covered the implementation of the UBE scheme in terms of teachers demand and 
supply only. 
 
Research Question 
 What is the extent implementation of the UBE scheme  in the South East Zone of Nigeria as 
perceived by both UBE Officials and Headteachers? 
 
Research Design 
 Descriptive Survey Research Design adopted for the study.  All 520 SUBEB Officials in the 
zone were used for the study.  Proportionate Random Sampling technique was used to draw 588 from 
the 5868 Headteachers(10%), that were also used for the study. 
 
Method of Data Analysis  

The four point scale of Very Great Extent (4 points), Great Extent (3 points), Little Extent (2 
points) and Very Little Extent (1 point) was used.   
4 + 3 + 2 + 1  =  10  = 2.50 Average 
             4             4 
2.50 and above was regarded as High Extent, while less than 2.50 was regarded as Little Extent. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Teacher Demand And Supply:  A Critical Factor In The Universal Basic Education (UBE) Scheme In The 
South-East Zone Of Nigeria 
 



 

35

Table 3:  Mean Scores (X), Grand Mean of UBE Officials and Headteachers on the Extent of 
Implementation of the UBE Scheme in Terms of Teacher Demand and Supply in the South-East 
Zone. 
S/N                     Items   N  = 450  

UBE Officials  
N = 496  
Headteachers  

x Decision  x Decision  
1 all the primary schools in the South East 

Zone (SEZ) have enough teachers 
2.00 LE 2.09 LE 

2 the teacher population is adequate in 
meeting the challenges of primary education 
in the SEZ. 

2.09 LE 2.03  

3 teachers are an indispensable variable for a 
successful primary education in the SEZ 

3.40 GE 3.39 GE 

4. urban schools have proportionately better 
teacher supply than rural schools 

2.66 GE 2.60 GE 

5. qualified teacher supply is better in urban 
than rural schools 

2.63 GE 2.60 GE 

6 there is high attrition rate among primary 
school teachers in the SEZ 

2.41 LE 2.43 LE 

7 many primary school teachers in the zone 
lack the minimal teaching qualification  

1.56 LE 1.48 LE 

8 teacher demand is constantly on the rise in 
the SEZ 

2.42 LE 2.52 GE 

9. underfunding of education is adversely 
affecting teacher supply  

2.57 GE 2.51 GE 

10 teacher supply is hampered by the status of 
teachers in the society 

1.98 LE 1.82 LE 

11 poor conditions of service is adversely 
affecting teacher supply  

2.13 LE 1.90 LE 

 Grand Mean (X) 2.35 LE 2.31 LE 
 

Table 3 above indicates a little extent implementation of the UBE scheme   in the SEZ as 
perceived by both UBE Officials and Headteachers.  This was confirmed by grand means of 2.35 and 
2.31 for UBE 
Officials and Head teachers respectively.     
 
Discussion of Findings 
 Both group of respondents perceived a little extent of teacher demand and supply in primary 
schools in the South East.  This is dangerous as it means that teachers are inadequate in meeting the 
challenges of primary education in the zone.  Obasanjo (1999) observed that the UPE schemes of the 
past failed largely because of lack of qualified teachers.  With mean scores of 3.40 and 3.39 for both 
UBE Officials and head teachers respectively, both group of respondents agree that to a great extent, 
teachers are an indispensable variable for a successful primary education in the South East Zone.  
Akpinpelu (2003), Afolabi (2005), Out (2006) and Ukeje in Onuorah (2007) all emphasize the 
indispensability of the teacher in not realizing the goals of any teaching learning programme.  
Lending further credence, Ocho(2005) asseted that in school education, the teacher is central to what 
is learnt. 
 
 The present study found that to a little extent, there is high attrition rate amongst teachers in 
the South East Zone.  This find contradicts Nwagwu (1998) who bemoaned the high attrition rate 
amongst teachers in Nigeria.  Nwagwu contended that the high attrition rate is as a result of poor 
working condition of teachers.  The perception of the respondents could be explained by the fact that 
the respondents consider the present day working condition of the average teacher in the SEZ better 
than what it was a few years ago. 
 
 In the perception of both group of respondents, most primary schools in the zone were staffed 
by qualified teachers.  Imam (2005) found that 53.7%, 99.9%, 26%, 61.7% and 77.2% of the teachers 
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in Abia, Anambra, Ebonyi, Enugu and Imo States respectively were qualified.  The above statistics in 
the opinion of the researcher is not good enough for the achievement of overall societal development.  
This makes the perception of the respondents all the more surprising. 
 
 Both UBE Officials and head teachers perceived that to a little extent, the low state of 
teachers in the society hampers teacher supply.  They also perceived that to a little extent, poor 
conditions of service is adversely affecting teacher supply.  This perception contracts sharply with 
Nwagwu (1998) who listed the low status of teachers in the society and their poor conditions of 
service as some of the reasons for the high attrition rate amongst teachers in Nigeria and the SEZ in 
particulars.  Nwagwu also listed lack of adequate funding and occupational hazards as part of the 
problem. 
 
Conclusion and Recommendations  
 The teacher is the most important variable in facilitating the goals of any programme of 
education.  In meeting the present day challenge of primary education in the SEZ therefore, teacher 
demand and supply cannot be ignored both qualitatively and quantitatively.  Of course primary 
education is strategic in the success or failure of the other levels of education.  It is therefore 
suggested that: 
- More teachers should be employed to staff the various primary schools in the zone especially 

the rural schools. 
- As part of an incentive to retain teachers in the rural areas, such places should be made more 

habitable with the provision of such amenities as good roads, electricity and pipe borne water.  
Special rural allowances should also be given to such teachers.  All these will sure reduce the 
urge towards urban migration among the teachers. 

- Better funding of education by the various governments will sure positively influence teacher 
supply and motivation in many respects. This could be in the area of employing  more teachers  
and better remuneration for them. Instructional delivery is definitely enhanced for the children.  
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